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INTRODUCTION

A detailed description of the needs to which this collection of resources
is responding, the background, the goal types, the goal codes, and the poten-
tial uses of this collection of course goals and their supporting materials

are to be found in the accompanying booklet, Lourse Goals General Introduction..

The aim of that booklet is to provide users of the course goal collections in
Art, Biological and Physical Science, Health Education, Language Arts, Mathe-
matics, Music, Social Science, and Physical Educstion with a comprehiensive
guide to the use, revision, and further development of these planning and
evaluation resources.

This brief additional intreduction has the more practical goals-gf: {(a)
presenting a brief orienting overview of the purposes, nature, and potential
uses of the products of the Goal Development Project, and (b) demonstfsting
how to read and interpret the materials in this collection.

Following is a guide to the contents of the introduction:
Page

The purposes, nature, and potential uses of this Course Goal
collection:

Why do we need to state learning goals? . . . . . , . . . 2
What kind of goals are in this collection? . ., ., . . . . 2

How do program and course goals differ from
behavioral and performance objectives? . . . . . ., . . . 3

Where did the program and course goals come from? . . . . 5
What can the goals in this collection be used for? . . . 6
Will help be available for evaluating attainment

of goals'in this collection? . . +« . « . & . . . . . .. 9

goals? . . .. L. e e e e e, 10

How to read and interpret the materials in this collection . . 11



{ JThe purposes, nature, and potential uses of this Course Goal colicvetion,

Wiy do we need Lo state learning goals’ .

If the basic purpose of education is to help learners Lo grow and
change, then educators and learners must decide and communicate to one
another what directions that growth should take and what changes are

pessible and desirable. Parents, school boards, and the community also

have a role to play in influencing educational growth and chanpe. ‘This

responsibility can be exercised most rationally if the proposed direc-
tions of that growth and change arc sharea with them in clear and cxplicit

poal statements.

This collection of program and course goals in health education iz a
nonprescriptive resource for educators and boards of education who wish ta
design and execute learning plans and policies more efficiently and effec-
tively. Tt is env1slaned that school systems will select from this collec-
tion those program goals they subscribe to; that schools within a system

will select those course goals they believe appropriate to the neceds of

their communities and students; and that teachers will devise experiences

and testing methodologies to meet these goals that are appropriate to the
interests and abilitiles of their students.

What kind of goals are in this collection?
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Two types of learning cutcomes ars

program goals and course goals. They differ in level of generality,

with program goals describing broader outcomes and course goals the

more specific outcomes relating to them. Also, they differ in the type

of planning for which they are suited. Program goals usually serve as

guides to planning and organizing programs at distr
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At the classroom teacher level the course goals must undergo a
final translation into instructional goals and learning experiences.
Relying upon the professionalism of teachers, the Goal Development
Project has chosen not to intrude into this level, which is concerned
with the professional assembling and adapting of resources and method-
ology needed to achieve the course goals.

How do pf@gramrggqrcﬂnrse"gpgls differ from behavioral and performance
objectives?

Figure 1 is an illustration from Health Education of four levels of

goals. Examples of behavioral and performance objectives have also been
added to Shawrhéw they differ from the program and course goals defined
in the Project.

Note that program and coursa goals clearly specify a desired learn=
ing outcome. But the 'behavioral objective" specifies the method of
measurement as well as the desired behavior, while 'performance objec-
tive" adds prerequisites and proficieacy level.

The Tri-county Goal Development Project has chosen to produce pro-
gram and course goals which are suitable for instructional planning,
without being constrained by the measurement demands of behavioral objec-
tives or the prerequisites and proficiency levels of performance objec-
tives. Thus, teachers and students are provided exﬁlicit statements of
possible learnings for which they can accept accountability in ways most
suitable to their instructional circumstances. The teacher and student

are free to select those methods of achieving selected outcomes which

bilities. This provides for more flexible teaching and learning than
teaching machines and other teaching systems based on behavioral and

performance objectives. Such an approach places greater demands on the



. o The student meets his personal and community
System Goal _ AT d e b d e 4 e T «rer i
: _ health obligations in a responsible way.
"~ The studc. ' has the knowledge and skills nceded
Program Goal to lnsure tne physical and mental health of him-
| self and others.

Course Goal

Instructional
Goal

Behavioral Objective
(Method of Measure-
ment Specified)

The student knows some positive ways of rclieving
streasful .motions (e.p., talking with someone,
playing, working, enjoying a hobby).

The student is able to cvaluate health products
and services in Lerms of theilr relilability or
unreliability.

The student knows some positive
with the emotion of anger.

ways Lo cope

nonprescription
reliability or

The student is able to evaluate
cold remedies in terms of their
unreliability.

Given a list of five nonprescription cold reme-
dies the student is able to rank them in order
of their comparative aspirin content as revealed
by the label.

Performance Objective ~ Given a list of five nonprescription cold reme-
(Prerequisites and/or dies the student is able to rank them in order
Proficiency Levels of their comparative aspirin content as revealed
Specified) | by the label with 100% accuracy.
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ingenuity and professionalism of teachers but has far greater potential
because of its consistency with mozivational principles and its relianca
on the trained judgment of the professional on the scene.

Where did the program and course goals come from?

The program goals were prepared by the Portland School District
Evaluation Department in gansuigatian with administrators, teachers, and
curriculum specialists throughout the metropolitan Portland area.: The
course goals were developed by outstanding Eeachat; guided by such madels
and guides as were available, and supported by tri-county and Oregon State
Board of Education currigulum“snd'evaluatioﬁ personnel,

More than 40 local school districts in the tri-county area of metro-
politan Portland are active in the Project. This has been achieved through
the leadership of the intermediate education districts of the three
counties. Representatives from Ozegon school districts outside the metro-
pclican Portland area, from Wéshingtan State, and from private school sys-
tems have also made valuable contributions.

Its broad base of participation strengthens the Project in a number
of ways. First, it provides greater financial and personnel support than
any single participant could provide. Second, it makes it possible to
draw upon a large and nationally representative pool of teacher talent
in organigiﬁg goal development committees. Third, it provides a widely
represéngative testing ground for the theories and products of the Project.

In less than two years there have already been substantial payoffs.

. Reports indicate that even the critique collections have been used exten-

sively in curriculum development and evaluation the past year and summer.
School districts contribute services of teachers to the Project,
using local curriculum funds. Other current sources of support are the

Oregon Board of Education, the Small Grants Program cf the Regional



Office of the 1.5, 0ffice of Education, and curriculum and evaluation
funds of the Multnomah, Clackamas, and Washington County Intermediate
Education Districts and the Portland Public Schools.

The contributions of the Oregon Statce Department of Education and
USOE are small in terms of the total budget of the Project, but the
involvement is significant. The Project's goals are consistent with
the State's interests in better educational management practices and
instructional improvement. State involvement hasg already proved impor-
tant in disseminating products, and the Project has had an influence on
state developments in PPBS and educational poals at the legislative
and state board level. Tinally, USOl involvement provides futurc
potentials for national dissemination and involvement.

What can the goals in this eollection be used for?

measure the adequacy of goals and objectives already in use. Goals and

objectives of local courses of study and textbooks can be contrasted
with the goals in this collection Lo see how complete they are and how
well they provide for different interests, abilities, and levels of
achievement., They can also be evaluated for conciseness, clarity, and
azcuraz§ using these course gouals as models. |

These kinds of studies can be undertaken by teachers from all levels
of a school system (to assure articulation and philosophic unity); across
grade levels, divisions, or high school departments (to assure agreement
as to goals and ways and means of attaining them) o- by individual
teachers.

A related use of the goals is as a starting point for reviewing what

the schools should teach and-the materials to be used to support teaching.

o The logical sequence of discussions about what is important to teach and

E;m;é; learn is to move from broad policy gaal; to program goals to course goals,
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with appropriate community-board-staff-teacher-student representations
at each level., The taxonomic classifications of this collection can
serve as a check on higher order goal formulations, and the goals them-
selves can function as gencrators of lower order objectives and instruc-
tional plans.

The project provides an important resource for improving the quality
and extent of participation of students, parents, tea:hars,‘schaol boards,
and other citizens in deciding the mission of the schools. An intensive
look at the roles of each participating group in generating, rcviewing,
contributing to, and approving goals will be a future task of the Project.

Another use of the collection is to provide a basis for teaching-

learning accountability. If a school approves all or part of the course

goals for its students, grade level, divisional, or departmental represen-

- tatives may choose from them those that are best suited to individual or

group aptitudes and interests.

It is possible for teachers to review goals with each student and
contract for their attainment if a completely individualized program is
desired. Or, it is possible to stake out a set of goals for target groups
(regular claéses, special classes, mini-courses, etc.). In any event, the
goals themselves are sufficiently explicit that means of teaching them and
of evaluating their attainment can be devised and applied individually or
to groups to suit the needs of teachers and management.

Another use of the collection is the rewriting and development of

courses and curricula. By making curricular options explicit and sharable,

the collection can help in the development of new or modified courses of
instruction and the design or redesign of curricular experiences. One
importaut example of curriculum development fostered by this collection

is cross-disciplinary education. Probably no concept is currently more
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abused than "interdisciplinary cducation.” While the poals ot subjoct

mat ter learning are at least implicit in the textbooks and oliher materialts
used by teachers, the goals of iuterdisciplinary education do not have
ceven that questionable pﬁiﬂtbnf tangible ruféréncc. The Tri-couniy
Project, through its extensive coding and retrieval systoms, permils

in terms of various combiuations of subject maltoer,

=+
o

selection of poa
educational level, types of knowledpe and process, career cducation pro-
gram goals, concepts and values, and index words. This system provides
important cues for interdisciplinary planning. The goals, although
printed in subject collections such as sclence, social science, math-

maties, music, etec., may be related and grouped in and across subjects

through computer retrieval by requesting those goals bearin;, one or more

of the seven code par ﬁEL rs. Thus, for example, a tcacher intcrested in
a unit on marine biolopy can request goals dealing with relalud concepts
iﬁ science, social science, language, mathematics, or any other subject
field.
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A final use of this ¢ ction is fov long-range planning and system-

atic control of educational development. ‘he past few years in education

>f experimentation and development

‘CJ

have demonstrated that few result

are transportable. The inability of educators to define clear, unanbigu-

ous statements of desired learning outcomes is an important underlying -

~r

cts of goals that may be
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cause. The
used consistently for instructional planning and evaluation. fThe sets

are open and are added to each time tecachers or curriculum planners speci-

fy appropriate learnings not represented in the original collections.

However, any statement admitted to the collection undergoes a rigorous
process of statement, definition, and coding to insure that its utility

to teachers is equal to goals already in the collection.



These collections will support all curriculum development activities
in the Portland School System within a year or two, and in many other
school districts in the tri-county area as well. The stability this will
provide educational experimentation and development is apparent. The
power of the goal collections themselves in promoting good educational
planning and the ease and convenience it affords teachers in that plan-
ning is equally evident.

Other uses can be cited, but districts will discover these. 1In all
of the above activities, districts are invited and encouraged to use the
chleﬁFién selectively and to add their own goals wherever this collection
is insufficient to their needs. We hope that where they do add and modify,
they will use the feedback forms and contribute to the expansion and
improvement of the original collection.

Will help bgﬁgyaiiable for evaluating the attainment of the goals in this
collection?”

The princiral measurement-related product sought by the project devel-
opers is a set of test items related to each course goal. This set is to
be so comprehensive that any teacher who selects a course goal and trans-
lates it into one or more instructional goals will be able to retrieve
items, or at least exampies of items, appropriate to assess the attaimment
of his instructional goals.

The Project is beginning to define evaluation models appropriate for
‘assessment of goals in each of the classes of knowledge and process. These
models will be used to guide both psychometricians and teachers in the
development of criterion referenced test items appropriate for measuring
each type of knowledge and process. Teachers using the course goals during
the period the items are being developed will be asked to supply copies of

their periodic and final examinations to provide materials for a comprehen-

sive set of test items. Teacher aids for test item development hased on
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the different goal types are being prepared to insure tha quality of
the item bank. As soon as theoretical formulations relating to valucs,
generalizations, and concepts are refined and consistent, similar work
will begin in developing evaluation models and items for those classes
of learning. This work should take two to [ive years to complete,
depending on resources.

[s Lhis the,fin§}Ayéfgignrqugbggprggfaqrggd course goals?

No. 1In the development of both the program and the course goals, an
effort was made to make them comprechensive, realistic, and immediately
applicable to schools as they are currently organized. At the same time,
these goals and the taxonomy are to be revised and improved as they are
subjected to use and scrutiny by teachers and curriculum personnel. This
is to be accomplished through the feedback instrument distributed with
these goals. The large amount of blank space on man& paées of this health
education collection is waiting to be filled with your help.

As time passes, new goals will be called for. For this reason a
provision is being made for the continual review and revision of the goals.
This will be largely dependent on feedback from the field, Thus, what is
being created is a complete, dynamic, open system for goal-based 1eérﬂiﬁg
and evaluation. Such a system will be a useful resource to all those seek-
ing to improve their understanding of what should be learned, hgﬁ it should

be learned, and how evaluated.



How to read and interpret the materials in this goal collection.

Following this introduction there are four sets of indexes for retriev-
ing course goals (indicated) by four different colors: subject matter taxonomy,
pink; knowledge and process classifications, yellow; subject area program goals,
blue; and career education program goals, green. |

Codes on the course goals refer to the materials on the colored pages. The
colors are to help you find the meaning of a code found beside a course goal.
Below is a description of how Eosread and Iinterpret a pége of course goals and
its codes.

The bulk of the pages in this collection are taken up with the course goals
Ehémseives and their codes. Since our aim here is to learn how to read, inter-
pret, and use these goals, let us look at and discuss a sample page of them
from the Heaith Education collection. (Please see following page.)

The number headings of the left hand column (1.0 Mental Health, 1.4 Deter-
minants of Mental Health and 1.43 Psychological Determinants) are those sections
and subsections of the subject matter taxonomy under whicﬁ the goals on this page
are classified. The subject matter taxonomy which is to be found on the pink
pages in the front of the book serves as a table of contents for this collection.

By looking through the taxonomy, a user can find what topics are covered
and can turn to those in which he is interested. Also, the headings may be
used along with one or more of the other codes to retrieve subsets of goals
from the computerized storage system. Finally, the taxonomies form a compra-
hensive but brief overview of the topics in each subject area judged important

in K-12 curricula. As such, they form a valuable and convenient tool for

curriculum and materials review and planning.

a1

The next thing we note in column (1) under the heading '"1.431 Concept o

Self and Others (Cont.)'" are the Course Goals themselves. Some goals in this

column have a bracket to their left. The goals inside the bracket are logically

related and may be viewed as a unit.



(1)
1.0 Menta! Health
1.4 Determinants of Mental Health

1.43 Psychological Determinants

12-

HEALTH

COURSE GOALS

1.431 Concept of Self and Others
(Cont.)

The student knows that accepting and

economic levels, eultural and religious
groups, aud those with physical or men-
tal handicaps, contribute to meantal
health.

The student is able to recopnize and
accept the accomplishments of. uthers
and reinforce their feeling of self-
worth (e.g., complimenting on accom-
plishments, expressing pleasurc at
other's success or good fortune).

PTUHYH

PIUH

- G2

K8

6l
P65

[}

1a
1b
le
2c

la

(C) Interpersona
relations
(C) Self-concept
(C) Mental healt
(V1) Social
concern
(V1! Social
sensitivity
(V1) Respect for
others
(V1) Self=-respect
(VD) Weighing
casts o

3o
benefils

(C) Sell-councept
(C) Mental heald
(C) Maturity
(V1) Soeial
sensitivity
(V1) Respect for
others
(V1) Self-respect
(vl) Self-worth
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The column (2) on the page as we move from left to right is headed
"Level P/1/U/H" (primary, intermediate, upper, and higher). This code pro-

vides the teacher or curriculum planner aun estimate of the level or levels at

[

which the learning is appropriate. Many times the nature of the goal suggest
continued learning over several levels, in which case all levels involved are
coded. Thede indications of level are suggestive only, for it is evident that
the appropriate time for learning varies with the interests and abilities of
students.

The third column (3) is headed "Knowledge or Process Classifications."

The classifications referred to are described at the front of the book on the
yvellow pages. _All goals are roughly classified as knowledge or process depend-
ing upon whether they deal with something that is to be known or something the
student is able to do. All goals, therefore, begin with the words, "The student
knows..." or '"The student is able to..."

The familiar knowledge/process distinction is further subdivided into
twelve knowledge and seventy-nine process categories to which all course goals
have been coded. It will be noted that these classifications owe a partial debt

earlier researchers; notably, Benjamin Bloom, David Krathwohl, Robert Glaser,

t

o

Henry Walbesser, and Ralph Tyler in Education; Robert Gagne and Robert Miller in
Psychology; Jean Piaget and Jerome Bruner in Child Development; and others.

At this point the reader may question the reason for the rather detailed
and elaborate system of classifying educational outcomes that has evolved during
the Project. We have found that providing teachers with these classification
systems has resulted in a more critical approach to the writing of goals. A
teacher in .attempting to place a goal in its appropriate category may find that
its intent 1is clearly related to one of the categories but its form of expres-

sion does not irmediately identify it with that category. By rewording the goal,

"the teacher brings the true intent of the goal into sharper focus, and in almost

every instance improves its meaning and clarity. We have also found that the
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detailed classifving of knowledye and process woals provides insipht [ato
alvernative ways of using them for teaching and evaluation. For example,

the G2 and K8 beside the first i;0al on the pfegeding rige indicate that it

may be taught and evaluated either as a simple generalization (G2) or as a
goal about the causes of mental health (X8). Work has already begun

in analyzing and suggesting to teachers the types of measurement appropriate
for each type of knowledge goal. This work will be extended to process learn-
ing as rapidly as resources permit.

Column (4) on the page is headed "Subject Area Program Goals.'" In thig

column we find the number of one or more of the program goals found in the
front of this book on the blue pages. The definition of this type of poal
and its relation to coursec goals was discussed earlier. Here it is enough
to recall that program goals are more general than course goals and that a
set of program goals should constitute a description of the major overall
iéafniﬁg outcomes expected from a program. Each course goal is cross coded
to the program goal(s) to whose attainment it is most directly related.

Column (5) on the page is headed '"Career Education Program Goals.' 1In
this column we may find tha.cade of one or more of the Career Education ﬁfae
gram goals found in the front of the book on the green pages. Career cduca-
tion, as envisioned by the coders, concerns the total life of an individual,
including day-to-day living, vocation, avocation, and leisure, Nearly every
ccurée goal bears at least an indirect relatianship to career education viewed
in Ehét manner. Only those course goals, however, which have a "direct" rela-
tionship to a career education program goal have been coded to that program
goal.

A "direct" relationship was interpreted to oxist between a course goal
and a career education program goal if a teacher could easily and naturally

attach some career meaning to the instruction relating to that course goal
O

ERIC
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and thus readily integrate the teaching of career education into teaching his
subject. The restriction of the codings to direct relationships as just

rare in the goals written under the more detailed and technicai.pafts of a
subject's taxonomy such aé the seciions of the health taxonomy dealing with
Body Systems (1.731, 1.741, 2.43, 2,831, 2.851). Cell (2.42), and Safe Living
(4.0).

A reader should not assume that because a course g@gl is cross coded to
a career education program goal that he should maks an effort to relate it to
career education in every case. That is up to himself and the policies to
which he is responsible. This coding provides suggestions, not prescriptions,
for curriculum planning and teaching.

A teacher may use this coding as a help in integrating a discipline and
rcareer education and vice versa, by asking himself the following question:
"When I am teaching this goal, is there some aspect of career education that
can usefully and naturally be brought to the attention of my students?'" The
cross coding, where it appears, suggests there may be and what the aspect is.

The career education code used with these goal collections makes them the
first operational resource for "integrating career education and the rest of
the curricula.'" Naturvally a great deal of work has to be dome to refine and
extend the beginning which the present cross codings represent.

The relation of health education and career education 1s dealt with some=

what differently and more directly in the goals found under the subheadings

"3.38 Occupational Environments,'" "3.,7 Health Careers," and "4.1 Occupational

Safety.'" The Project will continue to explore the validity and possible exten-

sions of both the latter method of writing goals specifying the relation of a
subject area and career education, and also the former complemuntary approach

of cross coding goals throughout the collection to their point of contact with
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The ceding "Other Related Content ‘faxonomy Headings' under column (6)

is provided since goals are often rightly classified under more than one sub-
ject heading. The numbers in this column refer to the taxonomy on the pink
pages at the front of the book. For purposes of computer retrieval, it is

possible to request all goals which deal with a particular subject headin:,

and to extract not only the goals placed under that heading, but also all

other goals cross-referenced to it wherever they are located in the collecLion,
While this capability presently exists only within a subject field, it later
will be provided among éubjecc fields.

s

Column (7) on this page is headed "(C) Concept/(V1,V2) Value Words."

This form of code is one of the newest and potentially most useful ways to
describe and retrieve sets of goals, cspecially for interdisciplinary learning.
Although explicitly singling out the concepts and values dealt with in goals
is theoretically veryiéntgfesting and useful, in practice it is very difficult
since no valid lists of such concepts and values exist in thé various subject
areas. Accordingly, the codings applied in this critique edition should be
viewed as experimental attempts made to solicit constructive criticism.

The paragraphs below describe briefly the definitions and procedures used
in applying this code.

Words chosen to characterize values and concepts represent residuals of
experience that influence the way individuals perceive and behave. Thus, the
word freedom connotes certain behaviors associated with the ideal state, Like-
wise, a word like hanesty characterizes a set of behaviors which viewed from a
societal perspective characterizes an individual as honest. From an educator's
point of view, the only resources available to help students acquire the

desired concepts and behavioral tendencies are the knowledge and process learn-

ings planned for and with students.
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The words designating the major concepts to which a goal relates are
written beside that goal in this fifth column. Words identifying concepts
are preceded by '"(C)" to distinguish them from the value words found in the

ame column.

[V

A glance through the subject matter taxonomy on the piﬂk pages at the
front of the book reveals mziy headings which themselves are concept words.
These headings have unt been repeated as concepts words on every goal under
that heading, but only on those which bear the most direct and general rela-
tionship to the concept designated. | |

Especially important in comsidering the nature of values is the distinc-
tion between the instrumentél processes of clarifying and forming values (V2)
and values as end products to be inculcated and StfiVEﬂ-EG?ﬁfd (V1). The
curricular and methodological implications of teaching toward values as end
products are entirely different from thése concerned with the processes of
value clarification and formation.

In helping students acquire and strive to attain values (V1), the educator
must rely upon teaching knowledge and skills that haﬁe a logical bearing upon
these values. Where he is concerned with the teaching of value clarification
and formation processes (V2), he nust teach such conventional skillé as veri-
fying information, relating information to criteria, and other methods of
clafifyiﬁg personal and social values by which the clarification, interpreta-
tion, énd internalization of information can be accomplished. These are the
same processes found in the Inquiry and Problem-Solving Processes Classification
on the yellow pages at the ffgné of the book and are coded in column (3).

The t?pe of values toded in column (7) of this goal collection is
type (V1). Where a gga; may be used to inculcate or help a student attain a
value, the value is named in this column and a "(V1)" is written in front of

O

ERIC

PAruntext provided oy eric [
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it. Where a process related to value formation is dealt with in a goal, it
will be a process goal. The process will be indicated by the process code
in column (3). Values have also been dealt with explicitly in the severa.
sections of the Health Education Taxonomy and the goals indexed by them;

notably, sections '1.43 Outlook on Life and Values,' '"1.6 Values' and '1.7

Applying a Value System to Problems of Daily Living."

Another useful code is the Index Word. Although it does not appear on

the printed pages, it is keyed to each goal for retrieval in much the way docu-

=

&
3

ments are coded for retrieval in the familiar ERIC retrieval system. Use

will have available lists of index words by discipline and across disciplines.

A most important setxaf métetiais in this manual is the Feedback Instru-
ment. This instrument calls far the minimum information we need from you, the
user, if we are to refine and expaﬁd the gcllEGEién and improve its vaiue to
all users. Additional input is welcomed by phone, word of mouth, carrier

pigeon, etc., after you have discussed and tried-out this resource in your

district. Ultimately, the success of the Project is dependent on this input.
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HEALTH EDUCATION TAXONOMY

1.0 Mental Health

[
)
o
]

[

inition of mental health

I
]
|

elationship to physical health
1.3 Relationship to community health
1.4 Determinants of mental health

1.41 Physiological determinants -- physical and hereditary

1.42 Environmental determinants -- physical and societal
1.43 Psychological determinants
1.431 Concept of self and others
1.432 Psychological needs and motivation
1.433 Sources and expression of emotions
1.434 Ggﬁlauk on life and values
1.5 Behavior influenced by mental health
1.51 Communicating
1.52 Decision making
1.53 Risk taking =- ﬁcgitive or negative
1.54 Behaving responsibly or irresponsibly
1.55 Adjusting -- Adapting
1.56 Problem solving
1.6 Values
1.61 What values are
1.62 How values are acquired
1.63 Importance of specific values to mental health
1.631 Self discipline
1.632 Self reépect and acceptance

1.633 Respect for and acceptance of others
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1.64

How values influence decision making

Applying a value system to problems of daily living

1.71

1.72

1.73

1.74

[WFy ]

Nutritional choices

Consumer buying

Drug use (tobacco, aleohol, drugs)

1.

o

731

.739

Body systems - respiratory, c
(also refer to 2.43)

Nature of drugs

Use of druus

Effect of drugs on the body a

Laws and regulations relating

i)

Secial and economic problems

Analysis o) drug advertising

Alternatives to.drug usage

Interpersonal relationships

L.

=

et

Use of

741

~dJ
Rl
]

743
744
745
746
747
748

. 749

Body systems - endocrine and
(also refer to 2.43)

Changing, sex roles
Friendships

Dating

Marriage

Family Planning
Pregnancy and birth
Family life

Sexual behavior

leisure

irculatory, nervous

nd mind
to drugs

resulting from drug

reproductive

use



ir—
[

Maladjustive behavior
1.81 Kinds of maladjustive behavior

.82 Atritudes toward maladjustive behavior

bt

1.83 Help for maladjustive behavior

ftt
f)

Physical Health

2.1 Definition and factors of physical health

!
i

Relationship of physical health to mental health

]
[

Relationship of physical health to community health
2.4 Crowth and development and individual differences

2.41 Definition and factors of growth and development

]

.42 Cell

Tt

43 Body systems - structure and function
2.44 Aspects of growth and development

.45 Stages of growth and deve lopment

(]

2.46 1Individual patterns of growth and development
2.5 VYPersonal care

2.51 Cleanliness of person, éléthing and environment

2.52 Appearance and grooming 7

2.53 Care of eyes, ears, nose and teeth

2.54 Care of skin, hair and nails . -

2.55 Care of feet >

2.56 Freedom from disease

Medieal and dental examinations

[
w
N}

2.58 Ssafe practices (also refer to 4.0)
2.6 Nutrition

2.61 Digestion and elimination (also refer to 2.43)
2.62 Nutrients and nutritional requirements of body

2.63 Meal planning
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2.60
2.67

2,68

Dental

2

3

3

By

.71

=5,

B

73

LA

Deticiviney disovders, discascs aad harmiul substancos

Foad Tads and [allacics

Selective eating practices

Weight control

Food handling, processing and s5LOrdge
Tuble atiquette

health

strancture and function of teoth
Development of teeth
Oral problems

Preventive moasores

Miysical fitnoss

i

el
[

.84

Definition and factors of physical fitness

]
pd

ontribution to meeting the demands of living

2.821 Da

[

2.822 Emergency demands

2.823 Balance of work, cxercise, rest and nutrition

2.824 Effect on posturo
Exercise, activity and recreation

2.831 Body systems - skele
(also refer to 2,43)

2.832 Physiological and psychological benefits

2,833 Types

Rest, relaxation and sleep

ly physiological and psychological demands

circulatory

2.841 Contrilution to body growth, repair and maintenance

(]

.842 Fatigue
2.843 rhysiology of sleep

2,844 Tnsomnia and dreams



2.84% Individual necds
2,840 Sleeping accommndatinng

L2847 Drups for relaxation, sleep and wakefulness

2.85 Posture
2.851 Body systems - skeletal and muscular (also refer to 2.43)
7,852 Proper body alignment
2.853 Contribution to appearance
2.854 Factors influencing posturc
2.9 Health products and -services (also reler to 3.63)

2.91 Available products and scrvices
2.92 Sources of products and scrvices
2.93 Criteria for selectiny products and scrvices
2.94 Evaluation and selection of products and services
3.0 Community Health
3.1 Definition and factors of community health
3.2 Relationship to physical health of individual
3.3 Relationship to mental health of individual
3.4 Individual responsibility for community, national and world health
3.5 Envirommental health problems
3.51 Sanitation problems
3.52 Disease
3.521 History of disease
3.522 Cowmunicable disesases
3.523 Non-communicable diseases
3.53 Safety hazards
3.54 Pollution
3.55 Radiation

3.56 Over population
Q
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1.57 Housing
3.58 Occupational environment
5.6 Community resources
3.61 Health and safety agencies and organizalions
3.62 Public support
3.63 Consumer education (also refer to 2.9)
3.64 Future health planning
3.65 Individual action
3.66 Health care
3.7 Health career:
3.71 Supply-aﬁﬁ demand for trained health specialists

.72 Carcer opportunities in health and allied fields

L

.73 TEducational requirements and entry level skills

R

3.74 Personal characteristics
3.75 Personal rewards
3.8 Rules, réguiatians and laws
(Disaster preparedness and emergency care--also refer to 4.68)
4.0 5safe Living i
4.1 Definition and factors of safe living
4.2 Accident prevention
4.21 Definition of acci :at
4.22 Causes of accidents
4.23 Elimination of accidents
4.231 Education and research, role of

4.232 1Individual responsibility

4.233 Safety measures

ERIC
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G070 Tratfic sately
5.1 ;\L’Citlilf‘lﬂ Preventiom sy relor oy 40
4032 Pedestrians
4.33 Motrocveles
4.34 Recreational vehicles
4.35  school buses
4.36 In ecar
4.37 Driver education
4.371 Trallic and environmental problems caused by the automobile
4.372 The automobile = how i1 runs and must he maintained

4.373  Personal Fimitations and conditions which aticet driviog

performance
4,374 Natural laws
4.375 Traffic laws and repulations HﬂdAﬂQCidQﬂE reporting
4.376 Social and ecconomic iﬁpligﬁLians ol automobile ownership

4.377 Engincering, educaticn and enforcement

4.4 llome salety

4.41 Accident prev.ntion (also refer to 4.2)

4.42 Talls
4.43  Poisons

4.44 Electrical hazards

4.45 Fire
4.46 Safety with tools

o~
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o
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.0

School safety

Traveling to and lrom school
AL school
In-school activities

Accident reporting

Community safety

4,

4.

4

&4

61

62

.63

.64

.65

.66

.67

.68

Accident prevention (also relaer to 4.2)
Playground and park safety
Strangers

Traffic safety (also refer to 4.3)
Safety with animals

Fire prevention

Explosives

Disaster preparedness

4.681 Survival education

4.682 First aid and emergency care
4.683 Modiecal self-help

4.684 Community plan for action

Seasonal safety

Recreational safety

4

4.

4.8

4,

.81

82

.83

Accident prevention (also ro¢fer to 4.2)
Recreational vehicles

Water and small craft

Hiking and c¢limbing

Camping

Hunting and firearms

Sports activities and hobbies

Occupational safety
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P2

K2

K3

K&

K5

K6

K8

K9

Input

Input

-Kknowledge Catcegories-

Principles and Laws
Simple Generalizations
Conventions: WNames and Nomenclature

Conventions: Symbols, Rules, Standardized Processes,
Definitions

Properties, Parts, Characteristics, Features, Elements,
Dimensions

Trends and Sequences

Similarities and Differences, Discriminations, Classi-
fications

Contexts, Locations, and Orientations
Operations, Methods of Dealing with, Functions
Cause and Effect Relationships (Costs anc Benefits)

Criteria or Standards

-Inquiry-Problem Solving Processes-
Acquiring Information

P11 Viewing

P12 Hearing

P13 Feeling (tactile)

Pl4 Smelling

P15 Tasting

P16 Using sense extenders

Insuring Validity and Adequacy

Verification

P21 Evaluating authoritativeness of sources

P22 Evaluating logical consistency and accuracy

P23 Evaluating relevance to desired learning purposes

P24 Evaluating adequacy for acting or deciding
(comprehensiveness and depth)



P3 Preprocegsing Organizing Information

P31 Labeling, naming, numbering, coding

P32 Recording, listing

P33 Classifying, categorizing, grouping, selecting,
according to criteria

P34 Ordering, sequencing

P35 Manipulating, arranging, transforming, computing

P36 Estimating

P37 Summarizing, abstracting

Interpreting Information (drawing meaning from data)

P41 Decoding verbal and non-verbal symbols
(reading and literal translating)

P42 Inferring, interpolating, extrapolating

P43 Analyzing

P44 Assoclating, relating, equating

P45 Comparing, contrasting, discriminating

P46 Synthesizing

P47 Testing against standards or criteria

P48 Generalizing

P5  Processing II Using Information to Produce New Information

Theorizing, predicting
Formulating hypotheses
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Revising hypotheses
P6 Output I ~ Acting on the Basis of Informatien

P61 Reacting

P62 Making declsions

P63 Solving problems

P64 Restructuring values (adapting, modifying)

P65 Restructuring behavior (adapting, mgdifying)

P66 Encoding verbal and non-verbal gsymbols prior
to communication

P67 Creating on the basis of knowledge and process

p7 Communicating Information

P71 Vocalizing (non-verbal)

P72 Gesturing, moving

P73 Touching

P74 Speaking

P75 Writing

P76 Using art media (painting, drawing, sculpting,
constructing, ete.)

P77 Dramatizing

P78 Singing, playing instruments

P79 Dancing
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HEALTH EDUCATION PROGRAM COALS

The student has positive feelings about himsell and all people.

[

[

The student has the knowledge and skills needed to insure tho
physical and mental health of himself and others.

3. The student makes decisions and acts in ways which contribut.
to good personal and communily hcalth,

4. The student has a basic knowledge of human growth and deve lopment .

1

The student has knowliedge and skills relative to safe living,
accident prevention and GMErgency care.

b. The student knows the purposes served by the family in providing
psychological security to its members and the reasons that
families have been the basic unit in most societies,

7. T
problems and some of the ways in which they migh

=

he studesit knows the major local, national and global health .
t be solved. w-

The student is familiar with, is able to evaluate, and uses
materials and services provided by individuals and/or organizations
dedicated to solving health problems.

[ st

9. The student is knowledgeable about vocational opportunities
in health and allied fields.
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CAREER EDUCATION

- PROGRAM GOALS




CAREER EDUCATTON PROGRAM GOALS

Awareness Exploration Preparation
iy K‘E’ 7"1@ 11512

1. Attitudes and Values
Toward Self and Others X X : X

[L]

Attitudes and Values
Toward Work X X X

Career Education and
the Total Curriculum X X X

L]

4, Career Exploration X X
= 5. Career Preparation X X

6. Career Placement and
Employment X

g
Regtedless

each group

continuous

O

ERIC

Aruitoxt provided by Eic:

